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Introduction

The GCSE (9-1) English Literature examination (1ET01) consists of two sections and lasts for 1

hour and 45 minutes, with the recommended split of 55 minutes for Section A and 50 minutes for

Section B.

The questions require the candidates to show that they have completed a detailed study of two

texts.

The total number of marks available is 80.

The paper is assessed across AO1, 2, 3 and 4:

AO1: Read, understand and respond to texts.

Students should be able to:

• maintain a critical style and develop an informed personal response

• use textual references, including quotations, to support and illustrate interpretations.

AO2: Analyse the language, form and structure used by a writer to create meanings and effects,

using relevant subject terminology where appropriate.

AO3: Show understanding of the relationships between texts and the contexts in which they were

written.

AO4: Use a range of vocabulary and sentence structures for clarity, purpose and effect, with

accurate spelling and punctuation.

Section A

One text from a choice of six Shakespeare plays from which the candidate must complete two

parts of the question. The maximum marks for the question are:

Part (a) - 20 marks for AO2.

Part (b) - 20 marks for AO1 (15 marks) and AO3 (5 marks).

Total for Section A is 40 marks.

Text choices:

Macbeth

The Tempest

Romeo and Juliet

Much Ado About Nothing

2 GCSE English Literature 1ET0 01



Twelfth Night

The Merchant of Venice

Section B

One text from Post-1914 British Literature. Candidates have a choice from six play texts or six

prose texts and have to answer one question from a choice of two for each text.

The maximum marks for the question are 40 with AO1 (16 marks) and AO3 (16 marks) making a

total mark out of 32.

There is also a mark out for 8 for AO4.

British Play

An Inspector Calls: J B Priestley

Hobson’s Choice: Harold Brighouse

Blood Brothers: Willy Russell

Journey’s End: R C Sherriff

The Empress: Tanika Gupta

Refugee Boy: Benjamin Zephaniah (adapted for the stage by Lemn Sissay)

British Novel

Animal Farm: George Orwell

Lord of the Flies: William Golding

Anita and Me: Meera Syal

The Woman in Black: Susan Hill

Coram Boy: Jamila Gavin

Boys Don’t Cry: Malorie Blackman

Principal Examiner Comment

This was a very successful series. On the whole, candidates responded to the tasks exceptionally

well and the full range of marks were awarded for all questions.

Section A

In Part (a) questions, candidates sometimes lacked a clear focus on language, form and structure

with responses sometimes becoming a little narrative. Although this has been highlighted in

previous examiner reports, several candidates included contextual points (AO3) in Part (a), which
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is not assessed. Candidates should simply demonstrate their understanding of the language,

form and structure within the extract in relation to the question. Responses that did well often

covered three or more areas from across the whole of their chosen extract.

Responses placed in higher levels tended to:

• focus on the question

• identify a wide variety of language and structural techniques used by the playwright, which

were correctly identified, supported with evidence and developed in relation to the question

• examined patterns of language and/or structure in the extract rather than repeating

themselves

• use accurate and appropriate terminology

• explain examples in some detail and consider the effect on the reader, demonstrating an

assured or perceptive understanding of the extract and the techniques used to present the

character/s.

Part (b) responses that did well demonstrated:

• a well-rounded understanding of the rest of the play and the importance of the given theme

throughout

• succinct points, with accurate and integrated examples from across the play, which helped to

illuminate the point being made

• the inclusion of context which was appropriate to the point being made, developed the

argument and was interwoven throughout each paragraph and not included as a bolt-on at

the end.

Section B

The most common errors in the play and novel section were:

• not focusing on the question

• not exploring a range of areas within the text to show a secure understanding of the

play/novel as a whole - perhaps giving only one or two examples and appearing to muddle

the Assessment Objectives - for instance, exploring the language, form and structure and not

including context

• using pre-prepared introductions which had no link to the question

• using vocabulary without a clear understanding of what this meant.

Examiners commented on the success of the paper and generally felt that candidates had been

well-prepared for the examination. Centres should be congratulated on their hard work.

Question 1

Macbeth
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The extract was taken from Act 1 Scene 3, lines 1 to 38.

For Part (a) candidates were asked to explore how Shakespeare presented the Witches, whilst

Part (b) required candidates to explain the importance of symbols elsewhere in the play.

Part (a)

Examiners felt this passage offered a range of ideas for candidates to discuss in relation to the

Witches and marks were awarded across the whole mark scheme. Most candidates discussed the

use of pathetic fallacy at the start of the scene and went on to track through the extract

methodically. The majority of candidates centred their discussion on how the Witches were seen

as evil and used a variety of evidence to support them in this, notably “killing swine”. Many

candidates discussed the use of simile and repetition within the extract, but this was not always

developed past an identification of the technique. Some candidates were able to discuss the use

of trochaic tetrameter and the structure of the conversation which, when developed, led to some

very interesting points about the bond between them and their separation from the other

characters / society. Examiners did notice that many candidates referred to context in this

question with frequent reference to James I and Daemonologie.

Part (b)

Whilst some candidates struggled to understand what symbols they could discuss, many saw this

question as an opportunity to demonstrate their range of understanding of symbols from

throughout the play. Blood, the hallucination of the dagger, Banquo’s ghost and water were

frequently cited in responses with some candidates choosing to develop one symbol and track it

through the play and others choosing to discuss a range, both of which were valid approaches.

Some candidates interpreted characters as symbols which was also a valid response with many

discussing the atypicality of Lady Macbeth in terms of gender roles and the changing nature of

Macbeth’s character from the start to the end. Some candidates made some excellent comments

on clothing and animals/birds. The use of symbols often naturally led many candidates into

discussions of the Divine Right of Kings and Great Chain of Being. There was frequent discussion

of the natural order being disrupted and many candidates discussed the inversion of natural

order in the horses and earthquakes. Many candidates also discussed Shakespeare’s desire to

flatter James I and referenced the Gunpowder Plot in this also.

The following response was awarded a Level 1 for Part (a) and Level 2 for Part (b).
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Part (a) Level 1 - 2 marks

Part (b) Level 2 - 6 marks

Part (a):

• Even though the response is very short, the candidate does make a brief reference to

the extract and the way Shakespeare presents the Witches as ‘sisters’ and how they are

‘trying to defend witch 1’.

• There is a lack of textual reference to support the point made and there is no clear

identification of language, form and structure or terminology.

• Considering the length of the response, a best fit approach places Part (a) in a Level 1 at

a mark of 2.

Part (b):

• The response for Part (b) is a little longer, goes out of the extract and shows some

understanding of the use of symbols elsewhere in the play.

• Whilst the first paragraph does not explicitly explore how the ‘dagger’ is a symbol, the

analysis does imply that the candidate has some understanding of its significance and

how it has affected Macbeth: ‘his mind is already made up’.

• The second paragraph again shows a little understanding of the way Lady Macbeth’s

‘bloody hands’ act as a symbol of her guilt and how she is unable to ‘wash out the blood’

or remove the smell, not even with all the ‘scents of arabia’.

• There is no explicit link to context, which prevents a mark any higher in Level 2.

References to the text do not have to be quotations.
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The following response was awarded a Level 4 for Part (a) and Level 3 for Part (b).
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Part (a) Level 4 - 13 marks

Part (b) Level 3 - 10 marks

Part (a):

• This response is focused on details of language in the extract and analyses effects on

the audience: ‘A(n) audience would feel disgusted…’.

• There is support for the comments that the Witches are ‘unusual’, ‘angry’, ‘evil’ and

‘disliked’, using relevant subject terminology: ‘exclamative sentence’, ‘adjective’, ‘simile’,

‘repetition’.

• The interpretation is not particularly sophisticated and the references to features are

not extensive but there is enough for a mark just into Level 4.

Part (b):

• The response does not show a full understanding of what ‘symbolism’ is and tends to

interpret it as the actions or words of the characters. However, it tries hard to use and

support examples which have broad relevance whilst showing a personal response

which is soundly related to the text.

• A PEE structure is used for each paragraph throughout and there is an appropriate

critical style which employs quotations from the text.

• Comments on context, particularly about the crime of committing regicide and its

impact on audiences, tend to be bolted on to the end of each paragraph, but are

certainly relevant.

• The response can be described, overall, as ‘sound’ and therefore it merits a mark

securely in Level 3.

Candidates should avoid bolting on context.
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The following response was awarded a Level 3 for Part (a) and Level 2 for Part (b).
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Part (a) Level 3 - 9 marks

Part (b) Level 2 - 6 marks

Part (a):

• This response focuses on language to present a range of points about the nature of the

Witches and there is some use of relevant terminology.

• Paragraph 1 deals with their link to death and to evil through the phrase ‘killing swine’;

paragraph 2 picks out the ‘image’ of ‘weird sisters’ to demonstrate their link to the

supernatural; paragraph 3 focuses on their apparent ability to ‘predict everything’ as

suggestive of their omniscience; paragraph 4 suggests that their association with

thunder is a sign of their links to ‘tormented nature’.

• All these points provide opportunities to use subject-specific terms, but these

opportunities are largely missed. There is enough understanding of the effects of

language to merit a mark just in Level 3.

Part (b):

• Although this is a Level 2 response, it is more than just narrative but obviously very brief

and undeveloped.

• The third sentence (‘This shows us that Shakespeare is trying to induce fear … with

someone’s troubled and twisted conscience’) is evidence of an embryonic critical style

which would be worth exploring in depth but the candidate does not do so.

• The point about ‘placebo effect’ is tantalising but remains unclear. The lack of consistent

and secure focus, together with the absence of points about context, means that a mark

securely in Level 2 is appropriate.

Candidates should balance their time so that they write about bothparts of the question in

enough detail.
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The following response was awarded a Level 4 for Part (a) and Level 3 for Part (b).
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Part (a) Level 4 - 14 marks

Part (b) Level 3 - 12 marks

*Part (a): *

• In this script, there is less terminology in the traditional sense but it does write about

Shakespeare making choices.

• Whilst not offering lots of typical terminology, this candidate does use subject

terminology appropriate for writing about Literature e.g. ‘develops the character’.

• The response is focused and detailed - there is some development of ideas - e.g. the

Witches contrasting to the innocence of sailor.

• There is an understanding of the impression Shakespeare is trying to convey about the

Witches - ‘this makes the audience fearful of what is to come later in the play’.

• In light of this, the response fulfils all of the requirements of Level 3 and moves into

Level 4 because the response is ‘focused and detailed’.

Part (b):

• The candidate understands the symbolic nature of what happens in the play and why -

for example, Duncan’s murder symbolising the change in Macbeth’s character.

• This is developed further with the symbol of the dagger which is used to ‘show the

obsession Macbeth has with killing’.

• There is little context used here with the exception of a comment on the audience’s

reaction.

• This is a relevant personal response linked with the question.

Candidates need to ensure they can demonstrate understanding of the relevant AOs in the

relevant place.
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The following response was awarded a Level 2 for Part (a) and Level 5 for Part (b).
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Part (a) Level 2 - 6 marks

Part (b) Level 5 - 17 marks

Part (a):

• This response is very short with brief comments which are undeveloped.

• It makes two brief points about the Witches being ‘evil’ and violent.

• A well written and eloquent response with terminology but limited analysis.

• Valid points are made but crossed out and therefore are unable to be awarded.

• A best fit mark is awarded.

Part (b):

• A well developed response with integrated quotations.

• A wide range of symbols are explored including: religious imagery: the serpent, the

scorpion, the Garden of Eden and the gates of hell.

• These are juxtaposed with the ideas of guilt, horror and the exploitation of power.

• The response considers the impact on both the Jacobean and the contemporary

audience.

• There is consistent development linked to the concept of the metaphysical elements on

the events and the impact on the characters.

• Ignore the references to the terminology as we don’t deduct marks for errors.

• Some overuse of the context, but this does not detract from the points made or the

personal interpretation and critical analysis.

Candidates need to remember that both parts of the question are equally weighted.
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Question 2

The Tempest

The extract was taken from Act 5 Scene 1, lines 1 to 32.

For Part (a), candidates were asked to explore how Shakespeare presents the characters of

Prospero and Ariel, while Part (b) required them to explain the importance of punishment

elsewhere in the play.

Part (a)

The extract allowed candidates to explore the relationship between Prospero and Ariel,

particularly the dynamics of power and emotional contrast between the two characters. Most

responses identified Prospero’s control over Ariel and the way this is reflected in his authoritative

language. Many candidates also commented on Ariel’s increasing independence, especially his

emotive description of Gonzalo’s sorrow and the idea that Ariel displays more compassion than

Prospero initially does.

Stronger responses tracked the development of the extract and commented on the shift in

Prospero’s tone, especially in the moment where he acknowledges the humanity of Ariel’s

emotions and ultimately resolves to show mercy. The phrase “the rarer action is in virtue than in

vengeance” was frequently cited as a turning point in Prospero’s characterisation. Candidates at

the top end explored this moment in relation to Prospero’s transformation and the broader

theme of forgiveness. There was also some thoughtful commentary on Ariel’s role as a moral

compass or as a symbol of Prospero’s conscience.

Weaker responses tended to describe the characters without close textual reference or drifted

into generalised accounts of their relationship across the play. Some neglected to explore

Shakespeare’s methods in any real depth, missing opportunities to comment on language choices

or stage directions.

Part (b)

Part (b) was accessible to most candidates and produced a wide range of responses. Many

focused on the punishment of Caliban and Ferdinand, often linking these examples to themes of

control, justice, and redemption. A number of candidates explored the broader moral

consequences of revenge and justice in the play, and many were confident in identifying the

play’s emphasis on mercy and transformation.

More developed responses discussed Prospero’s own experience of punishment through exile

and considered how this shaped his treatment of others. Some responses also commented on

Ariel’s earlier imprisonment by Sycorax, recognising the theme of unjust suffering. These

candidates were able to draw nuanced comparisons between different forms of punishment,

whether magical, emotional or social.

Contextual references were generally sound, with many candidates linking punishment to themes

of colonisation and control. Prospero’s domination over the island and its inhabitants was often

seen as reflective of European colonial attitudes. While most candidates acknowledged this
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aspect, fewer explored the moral complexity or ambiguity of Prospero’s actions in detail.

Overall, the question offered a strong opportunity for engagement with character and theme. The

best responses demonstrated confident textual knowledge, insightful analysis, and secure

integration of context.

The following response was awarded marks in Level 5 for both Parts (a) and (b).
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Part (a) Level 5 - 18 marks

Part (b) Level 5 - 17 marks

Part (a):

• This response demonstrates a secure and developed understanding of how

Shakespeare presents the relationship between Prospero and Ariel in the extract.

• The candidate shows thoughtful interpretation, particularly in analysing Ariel’s

persuasive strategies (“honorific vocative,” “declarative”) and Prospero’s eventual

softening.

• There is effective use of textual reference, with appropriate quotation integration and

some exploration of language and structure.

• The identification and discussion of the power imbalance and Ariel’s flattery are

sustained and insightful in places. There is some commentary on tone, motivation and

character development, although not always consistently explored in detail.

• The final paragraph about dialogue balance is a perceptive observation, though it could

be more closely linked to authorial craft.

Part (b):

• The candidate offers a thoughtful response to the idea of punishment elsewhere in the

play, showing good knowledge of the text and its events.

• The discussion of Prospero’s use of the tempest and his manipulation of Ferdinand and

Caliban demonstrates a secure grasp of character motivations and thematic links.

• There is some attempt to explore contextual ideas, particularly in the paragraph on

Caliban and Montaigne’s “On Cannibals,” which is a linked idea.

• The references to gender roles and the Jacobean context in Miranda’s plea are valid and

appropriate, though they would benefit from further exploration and clearer connection

to Shakespeare’s craft.

• The writing demonstrates coherence and some critical insight and does enough to move

into Level 5.
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Where possible, candidates should discuss the writer’s intention.
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Question 3

Romeo and Juliet

The extract was taken from Act 3 Scene 1, lines 68 to 104.

For Part (a) candidates were asked to explore how Shakespeare presented Mercutio, whilst Part

(b) required candidates to explain the importance of revenge elsewhere in the play.

Part (a)

The extract was accessible and familiar to the majority of candidates, who recognised the

significance of Mercutio’s role in the scene. There were numerous confident and lively responses

that explored his aggression, loyalty, and humour. The most popular quotations included the

repeated ‘A plague o’ both your houses’ and the insults directed at Tybalt. Candidates frequently

explored Mercutio’s language, referring to metaphor, repetition, and provocative tone, although

the technical terminology was not always applied accurately. Stronger responses focused on the

tonal shift within the extract, comparing Mercutio’s humorous start to his anger at the end. There

was also perceptive discussion of dramatic irony and the idea that honour is compromised due to

Romeo’s behaviour. A number of candidates interpreted Mercutio’s outburst as reflective of

broader concerns around masculinity and the need to appear strong in public. Weaker responses

tended to offer a limited, two-dimensional view of Mercutio, often overlooking the interplay

between humour and loyalty. Some responses were descriptive and lacked depth, with limited or

misused subject terminology. A small number were sidetracked by historical context, which was

not required for this part of the question.

Part (b)

The theme of revenge was widely recognised and candidates were able to refer to key incidents

such as the deaths of Tybalt and Mercutio. Many responses focused on Romeo’s vengeance, while

stronger answers explored Juliet’s inner conflict, the Friar’s attempts to resolve the feud, and

broader references to honour and civil disorder. Some candidates also drew on the Prologue and

Capulet’s anger in Act 3 Scene 5 to support their interpretations. The best answers maintained a

clear thematic focus, examining how revenge drives the action and comparing different

characters’ responses – such as Benvolio’s peacekeeping versus Tybalt’s aggression. There were

also some thoughtful explorations of how revenge intertwines with fate, including Juliet’s choice

to fake her death as a subversion of parental control. Weaker responses often struggled to

identify examples of revenge beyond the obvious, or attempted to force less relevant plot points

into the argument. Some drifted into contextual discussion without clearly linking it to the theme,

while others gave narrative accounts lacking in textual reference or analysis. Context was

frequently introduced using the phrase ‘Contextually’, which could become formulaic, though it

did help some candidates remember to include it. Overall, the more successful responses offered

a personal interpretation supported by well-chosen textual references and a clear sense of the

theme’s significance.

The following response was awarded a Level 2 for both Part (a) and Part (b).
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Part (a) Level 2 - 7 marks

Part (b) Level 2 - 7 marks

Part (a):

• It is unclear if the introduction (at the end of Section A) is linked to Section A or B. If B, it

can be included as containing some contextual information.

• The response does respond to the question.

• The quotations selected are relevant, but the analysis is not of language, form and

structure and there are some references to contextual information.

• There is no use of analytical language.

Part (b):

• There is some simple implied contextual references including: social class and the use of

death for committing sin.

• A largely narrative response but with apt material.

• The points do deal with the idea of revenge but are underdeveloped.

Part (a) always assesses language, structure and form.
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The following response was awarded a Level 5 for both Part (a) and Part (b).
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Part (a) Level 5 - 18 marks

Part (b) Level 5 - 18 marks

Part (a):

• The response constructs a consistent interpretation of Mercutio by evaluating the

language used in the extract.

• The response begins by showing how Mercutio is ‘aggressive’ and provocative in the

language he uses to dehumanise Tybalt: ‘descriptive adjective “rat-catcher”’ and the

discussion of ‘king of rats’ as an ‘oxymoron’, which may be debatable. There is also

mention of the structural point that he is acting as a ‘contrast from the calm of Romeo’.

• Moving to the end of the brawl and Mercutio’s injury, there is a discussion of the

‘semantic field’ which makes light of the wound (‘scratch’, ‘not as deep as well’) and his

bitterness, as expressed through his repeated curse of the feuding houses.

• The response is sufficiently cohesive and the subject terminology is sufficiently precise

and integrated to deserve a mark securely in Level 5.

Part (b):

• This is an assured and perceptive response which also merits a mark in Level 5.

• In the first paragraph, it is argued that the vengeful feud permeates all social classes

contained within a household, as does an acceptance of misogyny of sexual violence in a

patriarchal society.

• The idea is developed in a discussion of how Capulet, hurt and angered by Juliet, wreaks

vengeance on her by threats and verbal abuse. The role of marriage in Elizabethan

society is effectively woven into this discussion.

• A mature critical style is employed throughout, supported by some discerning

references.

The best answers use their essay to develop an idea in detail.
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Question 4

Much Ado About Nothing

The extract was taken from Act 1 Scene 1, lines 40 to 73.

For Part (a) candidates were asked to explore how Shakespeare presented Beatrice’s opinion of

Benedick, whilst Part (b) required candidates to explain the importance of conflict elsewhere in

the play.

Part (a)

The extract was well received and accessible to candidates across the ability range. Most

candidates were able to identify Beatrice’s mocking tone and understood her witty dismissal of

Benedick’s reputation. Many recognised that Beatrice’s exaggerated insults and comic

comparisons suggested not genuine dislike, but a deeper emotional complexity. Her lines such as

“he is a very valiant trencher-man” and the extended metaphor comparing Benedick to a disease

were frequently explored as examples of her sharp wit and disdainful affection.

Stronger responses analysed the language closely, commenting on Shakespeare’s use of

metaphor, wordplay, and hyperbole to construct Beatrice’s scornful persona. The best answers

explored the layering of humour and criticism, showing how Beatrice both undermines

Benedick’s military achievements and mocks his masculinity. Her comments about his loyalty

being as changeable as “the fashion of his hat” were frequently examined to suggest Benedick’s

perceived superficiality. Some responses also discussed structure, such as the exchange of

dialogue and how Beatrice’s dominance in the conversation reveals her quick intellect.

Weaker responses tended to paraphrase the extract or focus solely on Beatrice as a character

without referring to language, form, or structure. Some drifted into general summaries of

Beatrice and Benedick’s relationship rather than analysing how her opinion is crafted within the

extract. A number of responses used limited or incorrect terminology, while others missed the

opportunity to explore the humorous or performative aspects of Beatrice’s speech.

Part (b)

This was tackled with confidence by many candidates. Most recognised the idea of conflict as

central to the play’s comedic and dramatic tension. Don John’s schemes were a frequent focus,

particularly his efforts to ruin Hero and Claudio’s relationship. Many candidates explored the

theme of social conflict, especially in relation to gender, with some perceptive answers

commenting on Leonato’s internal conflict between his reputation and his love for Hero after the

accusation of infidelity.

Stronger responses linked different types of conflict: verbal, emotional, and societal, and

considered how these drive the narrative forward. There was also thoughtful exploration of how

conflict is used for comic purposes, especially in Beatrice and Benedick’s exchanges, and how it

shifts to something more serious in the second half of the play. Contextual references were

generally sound, with common links to patriarchal expectations and the honour culture of

Shakespeare’s time.
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Overall, candidates engaged well with the extract and demonstrated a secure understanding of

the characters and themes. The best responses were analytical, precise in their use of evidence,

and showed a good awareness of Shakespeare’s dramatic methods. Less successful responses

were more narrative or character-focused, but still often showed a good grasp of plot and

intention.
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The following response was awarded marks in Level 5 for both Parts (a) and (b).
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Part (a) Level 5 – 20 marks

Part (b) Level 5 – 20 marks

Part (a):

• This is a mature and assured response that meets all the Level 5 criteria. The candidate

demonstrates a sophisticated understanding of how Shakespeare presents Beatrice’s

opinion of Benedick, analysing both language and structure to great effect.

• There is an excellent handling of terminology throughout, with precise use of subject-

specific vocabulary.

• The analysis is richly evaluative and interpretative, e.g. the discussion of Beatrice’s

wordplay (“too… to”) and her “overextended comically barbed depiction” of Benedick’s

fickleness (“fashion of his hat”).

• Language, form, and structure are integrated into the discussion: the response evaluates

the switch from verse to prose, the “tight rhythmicity” of the exchange, and the use of

metaphor and simile in shaping tone and character relationships.

• The final paragraph is especially insightful, exploring the idea that Beatrice’s wit

paradoxically reveals affection, making a convincing connection between form, theme,

and character development.
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Part (b):

• The candidate develops a conceptual and coherent line of argument about conflict

across the play, moving confidently between comic and tragic aspects, and

demonstrating mature insight into character, structure, and theme.

• AO1 is consistently high-level: the response traces the development and implications of

conflict with perceptive commentary on how it functions both to divide (Claudio/Hero,

Leonato/Hero) and to unite (Beatrice/Benedick).

• Contextual understanding (AO3) is integrated seamlessly, e.g. the discussion of 16th-

century Messina and Elizabethan gender expectations, the notion of female chastity, and

how conflict arises from honour-based social codes.

• The interpretation of Don John’s treachery and Claudio’s vanity is sophisticated,

particularly in the analysis of dramatic irony, egocentric projection, and the social role of

marriage and honour.

• There is clear command of language and expression, with precise references to the play

and deft handling of Shakespeare’s wider intentions.

• The candidate presents judicious, conceptual insights into how conflict reveals truth and

propels relationships, with the final evaluative statement linking conflict to love and

loyalty.

This answer demonstrates how integrated AO1 and AO3 can form a conceptualised

argument.
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Question 5

Twelfth Night

The extract was taken from Act 3 Scene 4, lines 222 to 256.

For Part (a), candidates were asked to explore how Shakespeare presents Sir Toby Belch in this

extract, while Part (b) required candidates to explain the importance of marriage elsewhere in the

play.

Part (a)

The extract allowed candidates to explore Sir Toby Belch’s role as both a comic instigator and a

manipulator. Most seemed familiar with this scene and recognised that Sir Toby is exaggerating

Sir Andrew’s capabilities in order to provoke fear and confusion in Viola/Cesario. Many candidates

commented on the absurdity and theatricality of Sir Toby’s language, recognising the extract as

an example of dramatic irony, where the audience knows more than Viola.

Stronger responses analysed Shakespeare’s use of simile and metaphor, particularly in the

phrases “bloody as the hunter” and “souls and bodies hath he divorced three”, to show how Sir

Toby creates an intimidating and deliberately false image of Sir Andrew. Some candidates also

explored the use of mock-heroic language and hyperbole to highlight Sir Toby’s comic excess.

There were perceptive comments about his manipulation of Viola/Cesario, and how this moment

reveals both his capacity for mischief and his disregard for others’ wellbeing. A few responses

considered how this scene builds tension while maintaining the play’s comic tone.

Weaker responses tended to paraphrase the extract or focused on Sir Toby’s personality without

closely analysing Shakespeare’s language. Some candidates described Sir Toby as “funny” or

“mean” but offered limited exploration of how these impressions are constructed. A number of

responses also confused elements of the plot or misidentified character motivations, which

weakened the overall analysis or suggested they may have answered the question by mistake.

Part (b)

Part (b) was generally well handled, and many candidates were able to comment on the

significance of marriage within the play. Most recognised marriage as a central plot device and

discussed how it is used to create confusion, drive deception, and ultimately restore order. There

was frequent reference to the multiple mistaken identities and the final pairing of characters in

the last act.

Stronger responses considered the transactional and political nature of marriage, particularly in

relation to Olivia, who is pursued by Orsino, Sir Andrew, and eventually marries Sebastian. Some

candidates also explored how Viola’s disguise complicates the marriage plot, and how marriage is

used as a form of social resolution. A few perceptive answers considered the contrast between

genuine affection and self-serving intentions, as seen in the difference between Viola’s love for

Orsino and Sir Andrew’s pursuit of Olivia.

Contextual understanding was generally secure, with most candidates referencing Elizabethan

attitudes to marriage, gender roles, and social status. Some linked Olivia’s independence to
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contemporary concerns about women and inheritance. However, a number of responses

included only superficial references to context or bolted-on remarks about patriarchal society

without fully linking these to the play’s events.

The following response was awarded marks in Level 3 for both Parts (a) and (b).
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Part (a) Level 3 - 12 marks

Part (b) Level 3 - 12 marks

Part (a):

• This response shows a sound understanding of how Shakespeare presents Sir Toby

Belch in the extract, with some valid and relevant ideas supported by quotation and

discussion.

• The candidate clearly identifies character traits (cunning, deceitful, manipulative) and

makes some effective links to Shakespeare’s use of language, including simile, listing,

sibilance, and metaphor.

• There is a solid grasp of textual meaning and some engagement with how literary

techniques contribute to characterisation, e.g. “as bloody as the hunter” and “wrath can

furnish man withal.” Terminology is used, although not always fluently. There is some

mechanical application of terms, rather than evaluating their function.

• Form and structure are touched upon.

• The conclusion summarises points without extending the analysis.

Part (b):

• The response gives a relevant and personal interpretation of how Shakespeare presents

the importance of marriage in Twelfth Night.

• There is a clear attempt to address AO1, with examples drawn from across the play

(Orsino, Malvolio, Olivia and Sebastian). Some analysis is thoughtful, especially the link

between Malvolio and Shakespeare mocking Puritans, which also shows some

engagement with AO3.

• The response shows an understanding that marriage is a source of comedy, power, and

status, and references are generally accurate.

• There is less consistent analysis of character motivations or deeper themes (e.g.

disguise, gender, identity) that would elevate the response to Level 4.

• Contextual understanding (AO3) is present but a little superficial at times. The Puritan

reference is relevant, but could be better integrated with discussion of authorial

purpose.

• The argument develops clearly across three paragraphs and ends with a reasonable

conclusion, though it does not fully synthesise ideas or engage with Shakespeare’s

broader commentary on love or society.
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Candidates should look for where they can push discussion further to move from Level 3 to

Level 4.
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Question 6

The Merchant of Venice

The extract was taken from Act 1 Scene 1, lines 73 to 104.

For Part (a) candidates were asked to explore how Shakespeare presented Gratiano, whilst Part

(b) required candidates to explain the importance of loyalty elsewhere in the play.

Part (a)

Although fewer responses were seen for this text, those that were marked showed a solid

understanding of the character relationships in the extract, particularly between Gratiano and

Antonio. Most candidates engaged with the tone of the scene and were able to explore the use of

humour and kindness, with some linking this to the theme of male friendship. Some candidates

saw the extract as an opportunity to discuss homosexual love between the characters but this

was not always well exemplified. While character understanding was generally sound, in some

responses there was a noticeable lack of accurate technical terminology. Some responses made

vague or incorrect references to language features, and opportunities to comment on the specific

use of language were often missed. There was a tendency in some responses to drift into

narrative retelling, which limited the level of analysis. More successful answers focused on the

interaction between characters and identified key shifts in tone, though few candidates explored

structural or rhetorical techniques in detail.

Part (b)

Loyalty was an enabling question for candidates and most could identify key relationships that

reflected this, particularly Antonio’s loyalty to Bassanio and Portia’s to her husband. The

relationship between Jessica and Shylock also featured in many responses, often used to explore

tensions between familial loyalty and personal freedom. A small number of stronger responses

examined the bond between Portia and Nerissa, although this was less frequently discussed.

Contextual understanding was mixed. Many candidates showed awareness of antisemitism and

patriarchal expectations within Venetian society, and these ideas were often used to frame

character behaviour effectively. However, weaker responses struggled to integrate context

meaningfully, and few made reference to the economic backdrop of the play, such as loyalty

between merchants or the significance of financial bonds. Overall, responses demonstrated a

general understanding of the play, with some candidates offering insightful and personal

interpretations. However, more consistent integration of contextual knowledge would have

strengthened many answers.
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The following response was awarded a Level 3 for Part (a) and Level 5 for Part (b).
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Part (a) Level 3 - 12 marks

Part (b) Level 5 - 17 marks

Part (a):

• The response shows understanding of the character of Gratiano, commenting on his

relationship with, and attitude to, Signior Antonio.

• Gratiano is identified as a "good friend", trying to be cheerful and lighthearted, while

showing through the verse of his speech that he is well-educated.

There is a considerable distinction between the achievement in Parts (a) and (b).

Part (b):

• There is engagement with a range of thoughtful material which shows assurance and

the style is confident throughout.

• The response begins by discussing how both Antonio and Shylock show "loyalty"

towards the bond, with context indicating that Jews and Christians can be loyal to the

same thing, thus easing antisemitic feeling.

• Shylock’s loyalty is then seen to be to money, his "ducats", rather than his daughter,

suggesting more usual antisemitic stereotypes.

• Finally, Portia’s loyalty is shown to her husband Bassanio and his friend Antonio. After

her success during the trial, there is a further twist involving Bassanio’s wedding ring,

which he has given away.  Portia controls and dominates the situation, both in and out

of court, against the accepted view of the role of women.
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Question 7

An Inspector Calls

The question asked candidates to explore how the treatment of the working class is significant in

the play.

This was a very popular question and produced a wide range of essays, many of which

demonstrated a clear understanding of the position of the working class within An Inspector Calls.

The concept itself appeared accessible to most candidates, and a substantial number of

responses showed good knowledge of Priestley’s politics and his intentions in writing the play.

Many candidates were able to link this effectively to the treatment of Eva Smith and, increasingly,

to the role of Edna. Her appearance in essays was often prompted by the question’s quotation,

but it also reflected thoughtful teaching on the significance of minor characters. While quotations

were sometimes fabricated, these usually made clear reference to recognisable moments in the

play.

Some responses tended to adopt a more narrative approach, focusing on how each character

mistreated Eva Smith and thereby the working class more broadly. Stronger responses took a

more conceptual approach, interrogating the structure of society, the limitations placed on

working-class individuals, and the systemic injustices embedded within capitalist ideology. These

answers also explored unusual quotations or moments – particularly the ending and theories

relating to time and social responsibility – to offer perceptive interpretations. Several candidates

confidently drew connections between Priestley’s 1945 message and the inequalities present in

modern society. While these comments were sometimes ambitious, they often remained rooted

in the play and added thoughtful insights around social mobility and the unequal distribution of

wealth. However, a minority of responses relied too heavily on political rhetoric, referring to the

“evils of the bourgeoisie” or the “downtrodden proletariat”, without anchoring such claims in the

text itself. Similarly, some essays described Edna’s mistreatment in emotive terms without textual

reference.

There was general success across AO4, with high-level vocabulary featuring regularly, although

punctuation and paragraphing remained weaker. A number of responses misunderstood some

contextual terminology, with occasional references to a “Jacobean” or “Victorian” audience, but

these did not detract significantly from otherwise well-argued essays. A few essays introduced

concepts from literary criticism, including Freud, which although imaginative, were not always

appropriately applied and often detracted from the candidate’s own view or argument.

The best responses balanced thoughtful context with textual evidence, offered sophisticated

interpretations of Priestley’s intentions, and considered audience response, irony, and structure.

Even weaker responses generally remained focused on the question and showed secure

understanding of the author’s message.

The following response was awarded marks in Level 2 for AO1/3 and Level 2 for AO4.
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AO1/3 Level 2 - 8 marks

AO4 Level 2 - 4 marks

• Despite this being a short response, it does show some understanding of the play and

its contextual setting.

• The response makes reference to social class and how those who ‘worked in the social

class probably didn’t have a lot of money’ showing some understanding of the impact of

how ones position in life can impact you financially.

• There is an appropriately chosen example selected, which is used to show some critical

understanding of the theme and there is some attempt to critically analyse how it gave a

‘sense of support for people struggling with there (sic) money life’.

• There is a brief link to context at the start of the response and how the play was written

in ‘1945 and set 1912’

• AO4 – although the response is short, when taking into account the context of demand,

the range of vocabulary, punctuation and sentence structure is fairly accurate and meets

the requirements of a Level 2 and a mark of 4.

Candidates should try to balance AO1 and AO3 on this question.
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The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• This is an assured response which shows a high level of engagement.

• The candidate uses a wide range of textual references which show a discerning choice

when approaching this task.

• There is a critical style which is developed and maintained throughout and deals with

the text with a sense of maturity.

• The understanding of the text is perceptive with many interesting and thought-

provoking comments made (for example, the underlying ideologies behind workers

being seen as a ‘commodity’).

• The integration of context is convincing and helps to drive the argument. There is a

focus throughout on Priestley’s message (e.g. ‘represents the proletariat’s voice

propagating the need for social justice’).

• This response meets all of the requirements of Level 5.

• There is a very high level of accuracy throughout, including some impressive vocabulary

which is used accurately.

Effective use of context should drive a candidate’s argument forward.
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Question 8

An Inspector Calls

The question asked candidates to explore the ways secrets are important in the play.

This question was less popular than Question 7 and, on the whole, produced less successful

responses. While most candidates were able to engage with the idea of secrets on a basic level,

many became overly focused on concrete plot details such as the hidden photograph or

individual revelations, and lost sight of the broader conceptual implications. There was a

tendency towards narrative retelling, with some essays listing each character’s secret in turn

without linking them to Priestley’s message or the dramatic structure of the play.

Stronger responses explored the idea that secrecy operates thematically across the play, with one

particularly insightful essay suggesting that everyone in the play carries secrets, from Eva Smith to

the Inspector himself, whose identity is ultimately the greatest mystery. These candidates were

more adept at connecting the theme of secrecy to wider ideas of social hypocrisy, patriarchy, and

the importance of public reputation. Some also considered how Priestley uses secrecy to

challenge audience assumptions and gradually dismantle the respectability of the Birling family.

However, many responses lacked analytical depth and struggled to integrate context

meaningfully. While there was general awareness of Priestley’s political views and the societal

pressures of the time, these were often overemphasised without sufficient reference to the text.

Some essays confused characters or attributed quotations inaccurately – particularly between

Gerald and Eric – which weakened the overall argument.

Despite these limitations, most candidates achieved at least Level 3 for AO4, with generally

accurate spelling and a commendable attempt to use high-level vocabulary. As with other

questions, punctuation and paragraphing were less secure, but did not impede communication. A

number of candidates recognised the significance of the Inspector’s mysterious identity, and this

became a productive point of discussion for many essays. The best responses combined thematic

focus with thoughtful textual evidence and a clear understanding of Priestley’s purpose.

The following response was awarded marks in Level 3 for AO1/3 and Level 2 for AO4.
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AO1/3 Level 3 – 13 marks

AO4 Level 2 – 5 marks

• The quality of the handwriting does make the response a little difficult to read.

• The response meets all the requirements of a Level 2 and is starting to demonstrate a

sound understanding of the play, which places it just into a Level 3 at 13 marks.

• The candidate explores the way secrets are presented and mention is made to the

secret Eric kept about his relationship with Eva and how he ‘slept with her and made her

pregnant’, and later stole ‘£50 from Mr Birling’s company’.

• The other key secret discussed is that of the Inspector and how he ‘only shows the photo

of the girl’ to each member of the family ‘one at a time’.

• There is a lack of textual referencing to support the points made.  However, it does move

beyond narrative and there is some critical discussion.

• Context is included, although it is not always integrated throughout the response. The

context at the end of paragraph 2 is the strongest part of AO3.

• Although there are some inconsistencies in the AO4, it was felt that there is sufficient

complexity of language and structure to place this in Level 3 at 5 marks.

Candidates should try to be as precise as possible when it comes to referencing the text.

They are not expected to be word-perfect, but it can be helpful if they can reference specific

events or exchanges between characters.
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The following response was awarded marks in Level 4 for AO1/3 and Level 3 for AO4.
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AO1/3 Level 4 - 20 marks

AO4 Level 3 - 8 marks

• The response’s introduction provides an interesting overview describing some

characters as ‘metaphors’ in Priestley’s use of the play as ‘propaganda’. This hints at

thorough engagement with the text.

• There is discussion of several characters and the secrets they hold, supported by textual

references.

• There are comments on context, although some of these are sweeping and not always

convincing.

• The response meets all the requirements for Level 3 and there is a sufficiently developed

personal response to merit a mark just in Level 4.

• Language use is consistently accurate and merits full marks for AO4.

Candidates should avoid making sweeping generalisations when referencing context.
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The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/3 Level 5 -  32 marks

AO4 Level 3 - 8 marks

• This is an ambitious and perceptive response that demonstrates a high level of

engagement with the play.

• The candidate develops a mature critical style and sustains an assured argument that

explores secrecy as a thematic vehicle for Priestley’s socialist message.

• There is a strong conceptual grasp of the play’s dramaturgy, with insightful references to

form (e.g. realism vs expressionism), staging (e.g. lighting and setting), and the influence

of Brechtian techniques, which are integrated into a nuanced analysis of character and

message.

• Discerning references are made throughout, and there is confidence in using the text to

support interpretation, for example, through sophisticated discussion of characters such

as Gerald, Sheila, and Eva, and how secrecy operates as a mechanism for social critique.

• Contextual understanding is impressively integrated: the candidate considers the play in

relation to its Edwardian setting and 1945 context, alongside dramatic and literary

traditions such as Chekhov and fin-de-siècle realism, reflecting excellent understanding

of the relationship between text and context.

• While occasionally the expression becomes overly abstract or syntactically awkward, this

does not significantly detract from the depth of interpretation or conceptual

sophistication. This response is well-deserving of full marks.

Whilst this candidate achieves success with literary critical terms, there is no requirement for

these to be referenced for an answer to achieve full marks.
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Question 9

Hobson’s Choice

The question asked candidates to explore how Victorian life is presented in the play.

Though few candidates answered on this text, this was an accessible question that allowed

candidates to show their knowledge of the play’s historical setting. Most responses engaged with

the social and cultural expectations of Victorian life, particularly in relation to gender roles, class,

and family hierarchy. Candidates often explored the limitations placed on women, the structure

of working life, and the dominance of the father figure within the household.

Many responses focused on the role of women, using Maggie’s experiences to highlight the

restricted opportunities available to women during the period, and her defiance as a challenge to

those norms. Some candidates discussed Hobson as a symbol of patriarchal control, and how the

expectations of daughters to obey their fathers were embedded in Victorian family life. Others

explored the importance of marriage as a financial and social transaction, drawing on the

treatment of Maggie, Alice, and Vicky.

Stronger responses explored ideas about class mobility and the dignity of labour, particularly in

relation to Willie Mossop’s journey from bootmaker to business owner. These candidates were

often able to comment on the contrast between Hobson’s declining authority and the rise of

working-class self-determination, seeing this as a reflection of shifting values in late Victorian

society. Some responses also referenced the significance of setting, such as the shop or cellar, to

reinforce ideas about working conditions and social class.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• This is an assured and conceptually driven response which explores how Brighouse uses

Hobson’s Choice to critique restrictive Victorian conventions across multiple domains:

class, marriage, parenting, and gender.

• The candidate demonstrates mature and sustained engagement with the text, offering

detailed analysis of character, plot, and theme. Each paragraph is sharply focused on a

distinct aspect of Victorian life and how it is challenged by progressive figures such as

Maggie and Willie.

• There is excellent integration of context throughout. The essay situates Brighouse’s

1910s perspective clearly in contrast with the 1880s Victorian setting, using contextual

points purposefully (e.g. social mobility post-WWI, women’s roles during the war, and

changing attitudes to marriage and patriarchy).

• Quotations are well-chosen and embedded seamlessly, and textual evidence is used

effectively to support interpretive points.

• Interpretations show a high level of insight, particularly in evaluating Brighouse’s

authorial intent, for example, recognising that Brighouse positions Maggie as a

celebration of women’s wartime contributions and a challenge to patriarchal norms.

• The structure is logical and controlled, with each point building toward a cohesive

conclusion.

• AO4 is comfortably within Level 3 – writing is clear and well-expressed throughout, with

only very occasional lapses in phrasing or minor slips, none of which compromise clarity.

Balancing the contexts of when a text is written versus when it is set is often important

when considering context.
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Question 10

Hobson’s Choice

The question asked candidates to explain the significance of Maggie’s relationship with her sisters

in the play.

Though very few responses were seen on this text, the question was generally well understood

and produced a range of confident and thoughtful responses. Many candidates were able to

engage with the key idea of contrast between Maggie and her sisters, particularly in terms of

independence, ambition, and gender roles. Most recognised Maggie’s representation as a strong,

capable woman and used her relationship with Alice and Vicky to explore wider themes of

societal expectation and family duty.

Stronger responses considered how Maggie acts as a foil to her sisters, practical where they are

frivolous, assertive where they are passive, and used this comparison to explore the changing

role of women in Victorian society. There was some insightful analysis of how Maggie’s maturity

and selflessness contrast with the sisters’ concerns about appearances and romance, and how

her sense of purpose drives the narrative forward. Many candidates also linked this to Maggie’s

wider impact on others in the play, particularly her father and Willie Mossop, positioning her as

the catalyst for change.

A number of responses made appropriate contextual points, noting the limited options for

women at the time and how Maggie’s assertiveness breaks social norms. Some were able to

comment on how the sisters represent more traditional or superficial views of femininity, while

Maggie challenges those expectations.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• This is an assured and perceptive response that directly and consistently addresses the

development of Maggie’s relationship with her sisters, maintaining conceptual focus

throughout.

• The candidate demonstrates a confident grasp of character development and thematic

content, exploring how Brighouse uses this relationship to explore key issues such as

social mobility, patriarchy, and changing gender roles.

• Contextual knowledge is secure and well-integrated across the essay. The contrast

between 1880s Victorian society and the play’s 1916 production context is used

effectively to explore Brighouse’s authorial intent, particularly in relation to women’s

rights and class fluidity.

• Textual knowledge is strong , with relevant quotations embedded and well-explained.

The candidate uses dialogue and stage direction effectively to support their argument.

• There is a clear and evolving argument: each paragraph charts a different stage in the

sisters’ relationship and interprets how Maggie’s increasing influence reflects Brighouse’s

wider message about social change.

• The response also shows a good understanding of form and audience response,

especially in its awareness of how a contemporary audience might view Maggie’s actions

differently to a Victorian one.

• AO4 is clearly within Level 3. The writing is fluent and largely free from error, with a

confident academic register and precise phrasing.

Candidates should try to focus on the writer’s intention.
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Question 11

Blood Brothers

The question asked candidates to explain how children are significant in the play.

This question was generally accessible but proved more challenging for some candidates than

others. Many candidates focused on the social divide between Mickey and Edward’s childhoods,

often commenting on the differing opportunities presented to each boy. This was typically used

to highlight Willy Russell’s commentary on class-based inequality and the influence of nature

versus nurture. These responses demonstrated a sound, if sometimes surface-level, awareness of

the play’s context, with frequent references Margaret Thatcher. However, this was often the

extent of contextual knowledge, which could have been more developed in many cases. While

most were able to identify relevant characters and moments related to childhood, a number of

responses became unfocused, drifting towards broader themes such as class, parenting, or

education without directly addressing the concept of childhood itself. In weaker responses, this

led to narrative retelling or general commentary on Mrs Johnstone without linking ideas clearly to

the question.

Stronger answers explored specific childhood experiences in more depth, analysing the boys’

early innocence, the games they played, and the contrast between Mickey’s awareness of

hardship and Edward’s sheltered naivety. These responses often integrated relevant quotations

and considered how Russell used childhood as a lens to explore identity, aspiration, and

inevitable disillusionment. There was some thoughtful exploration of the boys’ transition into

adolescence, and how growing up in different environments exposed the structural unfairness of

their lives.

A number of candidates also commented on the role of mothers in shaping childhood, with

particular focus on Mrs Johnstone and Mrs Lyons. These essays often reflected on parenting

styles and the emotional impact of separation. Some interesting interpretations emerged around

the notion of ‘keeping face’ in difficult circumstances and how childhood was framed as both

fragile and politicised.

AO4 was generally secure, with most candidates able to write clearly and use ambitious

vocabulary, although some struggled with spelling. Despite some confusion in focus, the majority

of candidates showed a sound understanding of the play’s characters and themes. The best

responses offered thoughtful interpretations supported by precise evidence and linked the

concept of childhood to Russell’s broader social critique.

The following response was awarded marks in Level 3 for AO1/3 and Level 3 for AO4.
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AO1/3 Level 3 - 16 marks

AO4 Level 3 - 8 marks

• The main argument of the response is set out in the introduction: the children grow up

to recognise the differences between social classes. The conclusion returns to this idea

to state that Russell intended the play to demonstrate this.

• There is a reliance on narrative in recounting the giving away of Mrs Johnstone’s child,

but the response quickly shows how this is indicative of ‘the discrimination of the

working class people’.

• The response considers how Mickey and Edward come together as friends in childhood

and also how their paths diverge due to social class, although there are missed

opportunities to explore the relationship between text and context.

• The response is generally sound, therefore, and is worthy of a mark in the middle of

Level 3.

• Meaning is clear throughout so full marks are appropriate for AO4.

Candidates do not have to write about a text in the chronological order and can instead

selectively choose the elements they wish to talk about.
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Question 12

Blood Brothers

The question asked candidates about the ways fate is important in the play.

This question attracted slightly fewer responses overall but was generally well received by those

who attempted it. Many candidates found the theme of fate accessible, and there was clear

engagement with the structure of the play and the idea that the ending is revealed from the

outset. The most successful responses explored how the sense of inevitability is built through the

narrator’s repeated warnings and through the contrasting life paths of Mickey and Edward.

Candidates frequently commented on the significance of the prologue and the idea that the

audience watches events unfold with the knowledge of the tragic outcome. Many also examined

how fate is shaped by social class, with stronger essays arguing that Russell presents class-based

determinism as a modern reworking of classical tragedy. There was also some perceptive

discussion around the motif of superstition and the idea that characters, particularly Mrs

Johnstone, attempt to explain their circumstances through fate as a way of coping with

powerlessness.

The meeting of the two brothers and the fallout leading to their deaths was a common focus.

Most candidates showed a sound understanding of plot, although some responses became

overly narrative. Weaker answers listed key events without clearly linking them to the theme of

fate, or offered confused interpretations of what fate meant.

A few responses touched on ideas around luck, the role of employment, and economic injustice,

for example, comparing the security of Edward’s middle-class job with Mickey’s redundancy. This

was used by some to suggest that fate is less about supernatural control and more about

systemic inequality. However, while most candidates mentioned context, references were often

bolted on rather than fully integrated. There was less confident discussion of Thatcherism or

1980s working-class struggles in comparison to Question 11.

AO4 was generally secure, with candidates making use of appropriate vocabulary and quotation.

A small number confused contextual references or focused too heavily on storytelling. However,

the best answers maintained a clear focus on Russell’s intentions, linked character experiences to

the play’s structure, and explored how the inevitability of fate reflects broader societal failings.

The following response was awarded marks in Level 2 for AO1/3 and Level 2 for AO4.
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AO1/3 Level 2 - 12 marks

AO4 Level 2 - 3 marks

• A plan is often encouraging, but here it is limited.

• The answer has a clear but repetitive structure. Each paragraph begins with a reference

to fate, the theme of the question, and a point on that theme follows, although the

points are not always developed fully.

• Each paragraph concludes with an estimate of the reaction of the audience to the

material identified.

• There are many errors for AO4, including words omitted, weak spelling and a lack of

sentence control. However, the length of the answer, the clear paragraphing and the

level of demand of the question, have been taken into consideration.

Planning can be a great tool for candidates to structure their answer and this candidate may

have benefitted from spending some more time on their plan.
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Question 13

Journey’s End

This question asked candidates about the ways working as a team is important in the play.

This question was the least popular one out of the two, but it was generally accessible to those

who attempted it. Most candidates demonstrated a sound knowledge of the plot and were able

to engage with the context of World War I, often referencing trench warfare, shell shock,

propaganda, and the pressures placed on young men. These contextual insights were usually well

integrated and used to frame character behaviours and dramatic choices effectively.

The question on teamwork prompted a range of responses. Many candidates identified moments

of camaraderie between the soldiers and were able to comment thoughtfully on how characters

such as Stanhope and Osborne supported others under pressure. However, some weaker

responses only referred to the theme of teamwork briefly before drifting into general storytelling

or character study, which weakened the overall focus. While candidates clearly knew the play well,

there was a tendency in lower-level responses to retell key moments without analysing their

significance in relation to the question.

A number of responses struggled to analyse the language of the play appropriately, with some

mistakenly discussing poetic techniques such as enjambment, which are not applicable to this

question. Most candidates were able to reference key dialogue and character interactions.

Comparisons between Raleigh and other characters such as Stanhope were used effectively to

demonstrate contrasting responses to war and pressure.

Overall, contextual knowledge was a strength across most responses, but language analysis and

consistent focus on the question varied. The best answers offered thoughtful interpretations of

key scenes, linked character development to the harsh realities of trench warfare, and considered

how Sherriff presented the psychological strain of war through dialogue, stage directions, and

relationships.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/3 Level 5 - 27 marks

AO4 Level 3 - 8 marks

• This is an assured personal response which demonstrates a high level of engagement

with the text, a developed critical style and an excellent understanding of context.

• The candidate sets out their terms of reference in the introduction and develops each

idea (PTSD, leadership and the horrors of war) in some detail with extensive support

from the text.

• Although the response strays away from the idea of teamwork at times, there is an

underlying thread which considers Stanhope’s effective leadership of the team despite

being challenged from a range of sources such as the strain felt by the men, the acute

distress experienced and the incompetence of senior officers.

• Language use is accurate and meaning is clear throughout.

Candidates can thread ideas together to form an effective and cohesive argument, rather

than relying on methodically working their way through the text.
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Question 14

Journey’s End

The question asked candidates to explore how Raleigh changes in the play.

This question was well received, and many candidates responded with thoughtful and sensitive

essays focused on Raleigh’s character. There was generally a strong understanding of his role in

the play and of how his development reflects the wider psychological and emotional impact of

war. Most responses identified his initial naivety and idealism and traced his growing

disillusionment as he begins to understand the brutal reality of life in the trenches.

Many essays drew effective contrasts between Raleigh and Stanhope, with some also referencing

Hibbert to explore how different men coped with stress and trauma. In weaker responses, the

focus shifted too far towards general relationships between characters rather than addressing

the specific question. A number of responses offered perceptive comments on how Raleigh’s

experiences challenge both his personal ideals and the public image of war promoted through

propaganda.

Contextual understanding was generally sound, with most candidates able to make reference to

World War I conditions, the effects of shell shock, and the recruitment of young officers. However,

contextual links were often generalised, and only a few responses explored the differing impacts

of war across social classes. More developed answers could have extended this by examining

how Raleigh’s privileged background influenced both his expectations and the responses of other

characters to him.

The best answers showed clear awareness of Sherriff’s anti-war message and how Raleigh is used

to represent the vulnerability and sacrifice of an entire generation. There was secure textual

knowledge across most responses, with relevant references to key scenes such as Raleigh’s first

arrival, the raid, and his reaction to Osborne’s death. AO4 was generally well met, with accurate

spelling and a confident use of vocabulary. Some responses would have benefited from more

discerning quotation choices.

Overall, candidates engaged well with Raleigh’s character and the emotional power of his journey.

Stronger responses combined focused analysis with well-integrated context and a clear

understanding of Sherriff’s dramatic intentions.

The following response was awarded marks in Level 3 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 3 - 14 marks

AO4 Level 3 - 8 marks

• This response moves methodically through the text (‘In the beginning’, ‘In the middle’

etc).

• The response meets and moves past the Level 2 descriptors and becomes ‘relevant’,

highlighting some interesting points: Raleigh’s initial excitement, Raleigh post-raid and

Raleigh at the end of the play.

• There is a clear attempt to comment on some relevant parts of the play and a

demonstration of an appropriate critical style.

• There are some comments on the relationship between the text and contexts, but this is

quite 'bolt-on'. The response could have integrated these into the response, for example

looking at how ‘propaganda was used to deceive the men’ and tying this to Raleigh more

closely.

• There is very accurate control of AO4 throughout. This meets the requirement for 8

marks.

Candidates should always try to integrate context into their answer.
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Question 15

The Empress

The question asked candidates to explain how lascars are significant in the play.

Examiners felt that this was a more confidently handled question than its counterpart (Question

16), and responses came from across the ability range. Many candidates found the singular focus

on the lascars easier to structure and were able to build their arguments around clear examples

of hardship, mistreatment, and resistance. The specific nature of the question allowed candidates

to stay focused, and most were able to address “importance” and integrate at least some relevant

context.

Most responses correctly explored how the lascars were portrayed as a marginalised group

within the British Empire, with several discussing key scenes such as their introduction on the

ship or Hari’s confrontation with the Serang. Better responses commented on the contrast

between the camaraderie of the lascars and the brutality they endure, often drawing thoughtful

conclusions about how this reflected British attitudes to race, class, and colonial hierarchy. A

number of responses made assured use of textual references and examined the significance of

Hari as a representative of resistance and ambition within this group.

Contextual understanding was frequently evident, particularly regarding the historical treatment

of lascars under British rule. However, integration of context varied. While stronger responses

wove contextual points seamlessly into their analysis, many others simply tagged context onto

the end of points, often following a rigid structure. While this sometimes limited the discursive

quality of high-level essays, it did support more methodical and secure responses from mid-level

candidates, helping them stay on track.

Weaker responses tended to broaden the discussion into a more generic commentary on the

themes of the play, with only passing reference to the lascars. These essays often lacked focus

and relied on pre-prepared content that was only loosely connected to the question. In such

cases, textual references were either thinly used or only partially relevant. Some candidates also

struggled to evaluate significance, instead offering descriptive accounts of the lascars’

experiences.

Overall, this was a well-received question. The best responses were analytical, precise, and

contextually aware. A more flexible and less formulaic approach would have improved some

otherwise strong answers, while weaker responses would have benefited from clearer focus on

the specific wording of the task.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 29 marks

AO4 Level 3 - 8 marks

• The response presents an assured and well-developed personal response, clearly

focused on the significance of the lascars in The Empress. There is a strong conceptual

understanding of Gupta’s authorial intention throughout.

• Context is consistently well-integrated, with confident references to historical figures,

Kipling’s White Man’s Burden, and the Indian famines. These are used purposefully to

deepen interpretation of the lascars’ significance.

• The candidate analyses the lascars through multiple themes: prejudice, empire, and

friendship, showing a sophisticated understanding of how Gupta critiques the British

Empire while humanising marginalised figures.

• The discussion of Hari’s kindness and loyalty is particularly effective in supporting the

theme of friendship as a counterpoint to injustice , and the explanation of how this links

to Gupta’s celebration of multiculturalism is mature and persuasive.

• The response clearly meets the ‘assured’ descriptor for Level 5, with detailed

engagement and interpretation maintained throughout.

• There is a high level of accuracy throughout.

Candidates should use context to support and drive their argument further.
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Question 16

The Empress

The question asked candidates to discuss how cultural differences are important in the play.

This question was the more popular question of the two. Many candidates could confidently

identify examples of contrasting behaviours and beliefs between British and Indian characters

and some could then take this further by evaluating their significance.

Most candidates were able to identify examples of cultural contrast including: Queen Victoria’s

interest in Indian customs, Abdul Karim’s arrival and progression at court, and Rani’s experiences

as a servant, but many stopped short of exploring the importance of these differences within the

wider narrative. Contextual references were usually present, with many candidates making

accurate comments about British imperialism, attitudes to race, and Queen Victoria’s role as

Empress of India. However, these were sometimes bolted on and not fully integrated into the

analysis, suggesting some overreliance on writing frames or planning structures.

Stronger responses took a more thematic approach, considering how cultural differences created

tension, misunderstanding, or empathy between characters. A few candidates explored how

these differences highlighted the rigidity of British class structures or the alienation experienced

by Indian characters such as Rani or Abdul. The most perceptive responses linked these contrasts

to power dynamics and the broader colonial backdrop, offering insightful comments on how the

play critiques British superiority and celebrates cultural richness.

However, some wrote in comparative terms without linking points to the importance of cultural

differences, while others focused too narrowly on individual characters without considering the

implications of their experiences.

Overall, candidates engaged with the text and could identify appropriate material. The best

answers explored the broader consequences of cultural contrast within the Empire and how it

influenced identity, relationships, and resistance. However, weaker responses remained

descriptive or lacked a clear evaluative thread, and context was often underdeveloped.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• This is an assured, insightful and conceptually focused response that fully meets the

demands of the task, exploring how cultural differences are used by Gupta to expose

prejudice, challenge imperialism, and promote cultural identity.

• The candidate makes perceptive links between text and context, consistently weaving in

references to Queen Victoria’s historical role, real-life figures such as Abdul Karim, and

the social expectations of British and Indian women during the Empire.

• The response is logically structured and shows strong textual knowledge, with relevant,

embedded quotations and accurate use of dramatic and stage directions.

• Interpretation of character is nuanced, for example, the analysis of Queen Victoria’s

affection for Abdul as well-intentioned but unconsciously patronising shows a high level

of critical engagement.

• The candidate explores character development over time, especially in the third

paragraph which effectively traces Rani’s cultural journey and links this to themes of

empowerment, identity, and community.

• Contextual understanding (AO3) is consistently integrated and purposeful, enhancing

the candidate’s argument throughout.

• AO4 is secure at Level 3 – the writing is controlled and clear, with only minor lapses in

fluency or phrasing, but these do not hinder meaning or insight.

Candidates should examine characters as constructs used by the author to achieve a

purpose.
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Question 17

Refugee Boy

The question asked candidates to explore the ways the relationship between Ruth and Alem is

significant in the play.

This text has risen in popularity since last series. This question, whilst less popular than its

counterpart, was generally well understood and allowed candidates to explore emotional and

thematic elements of the play. Most responses demonstrated a clear awareness of the

developing relationship between Ruth and Alem, recognising its importance in offering comfort,

stability, and a sense of belonging amidst Alem’s wider experiences of displacement and trauma.

Many candidates focused on how Ruth supports Alem through his most difficult moments, with

references to her visits, her gifts, and her emotional encouragement. Stronger responses

considered how this relationship contrasts with Alem’s separation from his parents, positioning

Ruth as a source of connection and hope. A number of essays also discussed how Ruth helps

Alem find his voice, giving him confidence and reinforcing the play’s emphasis on friendship and

empathy.

A notable number of responses merged elements of the other question on suffering, broadening

their discussion to include Alem’s relationships with his mother, Themba, and Sweeney. While

these were often insightful, they occasionally lost focus on the specific significance of Ruth,

leading to less precise analysis. However, many candidates did use these other relationships to

frame the importance of Ruth more clearly, contrasting her consistent support with the instability

Alem faces elsewhere.

Contextual understanding was limited in many responses. While some candidates referenced the

refugee experience in broad terms, there was less detailed exploration of the political or legal

background that might have strengthened the analysis. Instead, some candidates focused

effectively on the writer’s message, identifying how Lemn Sissay uses the friendship between

Ruth and Alem to highlight the power of compassion in the face of adversity.

The following response was awarded marks in Level 3 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 3 - 17 marks

AO4 Level 3 - 6 marks

• The response shows a clear understanding of the relationship between Alem and Ruth,

with relevant focus on how it changes over time and why that is significant.

• There are some developed ideas, particularly around the emotional growth of both

characters and the supportive role Ruth plays, especially in the protest scene.

• The analysis is generally clear and appropriately supported with references to the text.

For example, the “ticking time bomb” and “like I’m your sister” are well chosen to

illustrate turning points in their relationship.

• However, the response does not quite meet the criteria for Level 4 because analysis

lacks precision at times, and although some contextual links are included, they are not

always securely integrated or consistently relevant to the argument.

• There is an attempt to explore authorial intention, particularly in the final paragraph, but

it tends to drift into generalisation or over-explanation.

• AO4: Level 3 (6 marks) is appropriate as the writing is mostly clear and coherent , with

some control of expression. There are moments where awkward phrasing or spelling

mistakes affect fluency, but overall the response is readable and communicates meaning

effectively.

Candidates should use context to develop their argument.
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Question 18

Refugee Boy

The question asked candidates to explore how suffering is important in the play.

This was a popular question that allowed candidates to engage with the central themes of the

play. Most responses demonstrated clear understanding of the many ways suffering is

experienced and presented, particularly in relation to Alem’s personal journey. Candidates were

able to identify a range of causes, from political conflict and family separation to the emotional

toll of alienation and loss.

The strongest responses explored how suffering is used by Lemn Sissay to develop empathy in

the audience and raise awareness about the challenges faced by young refugees. These

candidates moved beyond listing events and considered how suffering shapes Alem’s identity and

relationships. They often discussed the psychological impact of his father’s departure, the

uncertainty of the legal process, and the pain of being torn between two countries.

Many responses included well-chosen references to specific events and characters, such as

Sweeney’s home life and parents, Alem’s experiences in foster care, and his reaction to his

mother’s death. There were also some thoughtful explorations of the suffering of other

characters, including the loss of Themba and the impact this has on Mr and Mrs Fitzgerald and

Ruth, showing how the play presents suffering as something that can connect individuals across

cultural and social divides.

Contextual references were present in some responses, with some candidates commenting on

the asylum process, attitudes towards immigration, and the realities of the refugee experience in

the UK. It was very common for candidates to comment on Lemn Sissay’s personal experiences

and how events in the play are inspired by his upbringing. However, in many cases, context,

where included at all, was either superficial or bolted on, with stronger answers integrating it

more fluently into their analysis of character and theme.

Weaker responses tended to list examples of suffering without evaluating their significance or

impact. These essays were often narrative in tone and lacked analytical depth. Some candidates

drifted into general discussions of Alem’s experiences without clearly linking them to the theme

of suffering, or confused plot details, which limited their ability to form a cohesive argument.

The following response was awarded marks in Level 3 for AO1/3 and Level 3 for AO4.

166 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 167



168 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 169



170 GCSE English Literature 1ET0 01



AO1/AO3 Level 3 - 18 marks

AO4 Level 3 - 6 marks

• The response offers a clear personal response and addresses the task with some

relevant and supported ideas about the theme of suffering in Refugee Boy.

• There is a general line of argument that suffering is shown through a range of characters

including Alem, Ruth, Sweeney, and Mustapha.

• Understanding of the text is evident and appropriate, with some developed references.

Examples such as Alem denying being a “refugee boy” or Mustapha obsessing over cars

are used with relevant explanation.

• However, the response remains largely explanatory, with limited analysis of how ideas

are communicated.

• There is some awareness of contextual ideas such as war, trauma, and the refugee

experience, but connections to authorial intention and wider context are generalised.

For example, the mentions of Zephaniah’s (Sissay’s) purpose are brief and undeveloped.

• There are some lapses in fluency and some mistakes which prevent higher in Level 3

AO4.

Candidates should try to discuss the writer’s intention.
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Question 19

Animal Farm

The question asked candidates to explore the ways Squealer is important in the novel.

This was a popular and well-received question that produced a large number of confident and

well-structured responses. Candidates demonstrated strong knowledge of the novel’s allegorical

nature and were generally secure in linking Squealer’s role to the mechanisms of propaganda

used by totalitarian regimes. Contextual references to Stalinism, Pravda, and figures such as

Molotov were widespread and often well integrated into the analysis, supporting thoughtful

exploration of Squealer’s function within the novel.

Most candidates were able to identify key episodes involving Squealer, including the justification

for the pigs consuming the milk and apples, the manipulation surrounding Boxer’s fate, and the

alteration of the commandments. These examples were frequently used to comment on Orwell’s

critique of state control and media manipulation. However, in some cases, these episodes were

overused at the expense of more discerning or varied references. The strongest answers moved

beyond plot summary to consider Orwell’s use of persuasive language, euphemism, and

repetition in Squealer’s speeches.

A number of responses demonstrated a high level of vocabulary and conceptual engagement

with the allegory, although in some cases theoretical frameworks were introduced that did not

fully support the candidate’s argument. While context was generally a strength, a few candidates

missed opportunities to explore the ideological roots of the novel more fully, for example, by

neglecting to mention Old Major as a Marxist figure or to explore his vision for a better society.

Weaker responses tended to focus more on narrative retelling than character analysis,

occasionally losing sight of the question’s emphasis on Squealer. These answers often lacked

precise reference to language or literary techniques, with generalised comments about

manipulation or control rather than detailed analysis. Nonetheless, even these responses

typically showed some awareness of historical parallels and Orwell’s intentions.

The best essays were confident and analytical, offering thoughtful interpretations of Squealer’s

role in the novel and connecting his actions to Orwell’s broader political warning. Quotations

were used frequently and effectively, and AO4 was generally well met, with ambitious vocabulary

and secure control of written expression.

The following response was awarded marks in Level 3 for AO1/3 and Level 3 for AO4.

172 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 173



174 GCSE English Literature 1ET0 01



AO1/AO3 Level 3 - 15 marks

AO4 Level 3 - 8 marks

• The response begins with an overview of Squealer explaining the quotation included in

the question. There is also mention of how much readers are impressed by ‘how

persuasive he is’ and there is a link to context – the use of propaganda in the Soviet

Union.

• This is developed to highlight Squealer’s language skills and use of statistics, followed,

again, by comment on the effect on the reader and a link to context.

• The final paragraph follows a similar pattern, with comment on how Squealer invokes

Jones as a scapegoat and how the reader reacts. This is therefore a secure Level 3

personal response with an appropriate critical style (using quotations), a sound

interpretation and sound comment on contexts.

• AO4: vocabulary is carefully chosen and there are few errors of spelling, punctuation or

grammar.

Candidates can further their response by looking closely at the writer’s intention.
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Question 20

Animal Farm

The question asked candidates to explore how suffering is significant in the novel.

This question was slightly less confidently handled than Question 19, though it still produced a

range of thoughtful responses. Most candidates were able to identify key examples of suffering

within the novel, particularly the hardships faced by Boxer, the general oppression of the working

animals, and the brutal executions. These examples were often used to comment on the cruelty

of the regime and the manipulation of the masses.

Many responses were narrative in nature, with some retelling the events of the plot without

clearly linking examples to the question’s focus on the theme of suffering. While most candidates

recognised Orwell’s critique of totalitarianism, only the strongest answers developed this into a

more conceptual exploration of suffering as a tool of political control or systemic abuse. Some

more perceptive responses extended the discussion to lesser-discussed characters such as Mollie

or Benjamin, using these figures to explore the theme in more nuanced ways.

Contextual knowledge was evident across most responses, particularly around the failures of

communism and the betrayals associated with Stalin’s regime. There were appropriate links to

real-world suffering under Soviet rule, such as forced labour and famine. However, in weaker

responses, context was inconsistently applied or bolted on without fully supporting the

argument. The most successful essays embedded contextual knowledge fluently, using it to frame

Orwell’s authorial purpose.

Quotations were used in most responses, though not always with development or analytical

depth. A number of candidates selected relevant textual references but did not explore Orwell’s

choices or their effects in detail. In contrast, higher-level responses considered Orwell’s

presentation of suffering as deliberate and systematic, and examined the emotional impact on

the reader.

Overall, while most candidates showed a solid understanding of the novel and its message, fewer

offered sustained and analytical responses compared to the more character-focused Question

19. AO4 was generally well met, with competent written expression, though a number of essays

would have benefited from a more consistent structure and tighter focus on the question.

The following response was awarded marks in Level 2 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 2 - 12 marks

AO4 Level 3 - 8 marks

• Although this response mentions ‘Suffering’ at the beginning of each paragraph, there is

limited focus on the theme of the question.

• The response does focus on the character of Napoleon and makes relevant comments

with some quotations which are valid - however, the comments and analysis are linked

to Napoleon and not the suffering they could relate to.

• The 2nd paragraph contains little rewardable material.  Although the rebuilding of the

windmill causes significant suffering (particularly to Boxer), the comments relate to

Napoleon’s actions and how these create errors for the building of the windmill.

• The spelling, paragraphing, punctuation and sentencing are to a high standard and

despite the occasional slip, these are not significant.

Candidates should always focus on the question throughout.
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Question 21

Lord of the Flies

The question asked candidates to explore how Simon contrasts with the other boys in the novel.

This was a popular and generally well-understood question, producing a wide range of confident

and thoughtful responses. Most candidates demonstrated a strong grasp of Simon’s symbolic

significance in the novel, often contrasting him with the other boys to highlight his spiritual,

moral, and psychological role. Many candidates recognised Simon as a Christ-like figure and

explored the idea of his death as a sacrificial moment, offering interpretations that were at times

genuinely moving and well supported with accurate quotation.

The best responses demonstrated excellent textual knowledge and offered discerning references

to key episodes, including Simon’s solitary encounter with the pig’s head and his death at the

hands of the group. These were linked effectively to Golding’s commentary on the innate

savagery of mankind. Contextual knowledge was frequently strong, with thoughtful references to

Golding’s wartime experience, religious allegory, and the philosophical underpinnings of the

novel. Some responses included references to Golding’s own quotations about human nature.

A number of candidates used Freudian theory (id, ego, superego) to support their arguments.

While this was more appropriate here than in responses to other texts, such as An Inspector Calls,

it was often most effective when used briefly to frame character behaviour rather than as the

main analytical focus. Some candidates introduced wider theories or philosophical frameworks,

but the strongest essays stayed closely tied to the text and used these ideas to enhance rather

than dominate their argument.

A small number of responses lacked secure knowledge of Simon’s role in the plot and struggled

to recall key events in detail. Others offered generalised religious or symbolic comments without

clearly linking them to specific moments in the text. The literary context of Lord of the Flies as a

dystopian or allegorical novel was rarely discussed, which could have added a further dimension

to some answers.

Overall, this question enabled candidates to write with confidence, and most were able to engage

meaningfully with Simon’s significance. The best answers blended perceptive analysis with

precise textual reference and well-integrated contextual understanding, showing a clear

appreciation of Golding’s moral message and the wider implications of Simon’s role in the novel.

The following response was awarded marks in Level 4 for AO1/3 and Level 3 for AO4.

180 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 181



182 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 183



184 GCSE English Literature 1ET0 01



AO1/AO3 Level 4 – 26 marks

AO4 Level 3 - 8 marks

• The response offers a developed personal response to the task and makes several

strong points about Simon and how he contrasts to the other boys.

• There are some sustained comments on relevant contexts and their relationship with

the text. For example, Golding as an author, ‘a biblical reference’ and authorial intention

in the conclusion: ‘Golding would have chosen to include’.

• The response does everything needed from it in Level 4 but doesn’t quite meet the

descriptor of ‘assured’ which prevents it from moving up into Level 5. You can compare

this script to the one included for Q22 which is more assured.

• The context is not always integrated into the response and the response would’ve been

stronger if it had been more consistently linked.

• The AO4 mark reflects the consistent accuracy and control shown in the response.

Candidates should always integrate context into their response.
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Question 22

Lord of the Flies

The question asked candidates to explore the importance of survival in the novel.

This question was generally accessible and allowed candidates across the ability range to engage

with the text, though responses were more variable in quality than those seen for Q21. While

many candidates were able to form an argument around the importance of survival, a number of

weaker responses became overly descriptive or repetitive, listing survival moments or hardships

without linking them to Golding’s wider message or the novel’s structure.

That said, the broad nature of the theme allowed candidates to approach it from different angles.

Stronger responses explored survival as not only physical but also emotional, mental, and moral.

These answers frequently commented on how characters adapt (or fail to adapt) to the island

environment, with some insightful analysis of decision-making, leadership, and the breakdown of

civilisation. There was also some thoughtful reference to sacrificial behaviour, particularly in

relation to Piggy and Simon.

Key symbols such as the conch, the fire, and Piggy’s glasses were used effectively in many

responses to explore the group’s shifting priorities and the conflict between survival and

savagery. More perceptive essays linked these symbols to the boys’ psychological state and

Golding’s commentary on human nature. A few particularly strong essays positioned the novel

within the context of the adventure genre or considered how survival is framed through a class-

based or political lens.

Contextual understanding was better integrated here than in some other responses. Many

candidates drew links to Golding’s wartime experience and the allegorical nature of the novel,

though only a few referenced the literary context of dystopia or Golding’s own comments about

the darkness of man’s heart. Some responses attempted to use psychoanalytic theory or

philosophical frameworks such as Freud, but where this lacked understanding, it weakened the

argument and distracted from more relevant textual analysis.

The best responses were mature, focused, and analytical, often moving beyond the surface level

of who survives to ask what survival costs the characters, both individually and collectively. AO4

was generally secure, with many responses demonstrating control of language, a good range of

vocabulary, and secure quotation use. Weaker essays tended to lack cohesion or relied too

heavily on generalisation.

Overall, this question allowed for breadth and depth, and most candidates were able to access

the theme. The most successful answers combined confident textual knowledge with thoughtful

interpretations and well-integrated contextual insight.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 – 28 marks

AO4 Level 3 - 8 marks

• Although this is a fluent and developed response which shows perceptive understanding

of the novel, it is weakened by its lack of sustained focus on the idea of ‘survival’.

• The response begins by stating that survival is used to ‘symbolise the control that the

boys have over their innate evil’, a questionable statement that leads into a discussion

about Ralph’s and Jack’s contrasting ways of exercising control (‘democracy’ vs ‘tyranny’

or ‘autocracy’).

• This is developed into an exploration of how the boys descend from civilised control into

primitive violence, before discussing the symbolism of the conch. Along the way, there

are relevant contextual references to Golding’s own experiences and the impact of

‘Hitler’s tyranny’. The conclusion includes a comment about how the fire became a

‘weapon as opposed to the symbol of hope’. Had these ideas been explicitly linked to the

idea of survival, the mark awarded would be higher in Level 5 than the 28 awarded for

the high level of engagement with the text and the mature critical style.

• The AO4 mark reflects the consistent accuracy and control shown in the response.

Candidates should always bring their discussion back to the question.
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Question 23

Anita and Me

The question asked candidates to explore the importance of Anita’s relationships with others in

the novel.

This was an accessible question that generated a wide range of responses across the ability

spectrum, despite there being so few responses on this text. Candidates engaged well with the

opportunity to explore Anita’s character through her relationships, with many using Meena’s

evolving perspective as a lens through which to evaluate Anita’s significance and impact.

Examiners noted that there were some excellent responses to both questions on this text.

Most responses focused on Anita’s relationship with Meena, exploring how it shapes Meena’s

understanding of identity, loyalty, and cultural belonging. Many candidates discussed how Anita’s

influence initially appears exciting and liberating, but is later revealed to be damaging, especially

as Meena becomes more aware of casual racism and social prejudice. This led to thoughtful

commentary on Meena’s personal growth, with stronger responses positioning Anita as a catalyst

in Meena’s journey toward self-awareness and independence.

A number of essays also referenced Anita’s interactions with other characters, including her

family and peers to explore how she seeks power and attention, often through provocative or

exclusionary behaviour. These responses considered the social context of the novel, with some

candidates commenting on poverty, lack of education, and the pressures of growing up in a rural

working-class community during the 1970s.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 – 30 marks

AO4 Level 3 – 8 marks

• The response offers a sustained and convincing personal response to the question, with

clear focus throughout on how Syal presents Anita’s relationships with her friends.

• Interpretation is assured and rooted in detailed textual evidence. There is a strong

awareness of character motivation, such as Anita’s controlling behaviour being a

response to abuse and neglect in her home life.

• The essay uses a conceptualised argument: that Anita’s cruelty is a defence mechanism,

and that Syal uses this relationship to reflect the impact of 1960s social and economic

pressures. This is explored convincingly across the novel.

• Context (AO3) is integrated fluently and with insight. This illuminates the text rather than

feeling bolted on.

There is some particularly strong evaluative comment, e.g. the horse scene revealing Anita’s

emotional depth, or the social commentary behind her failure to leave Tollington.

Where possible, candidates should link relevant events to the question and to the writer’s

message and intention.
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Question 24

Anita and Me

The question asked candidates to explore the significance of rebelling in the novel.

This was an accessible question that generated a wide range of responses across all levels. Most

candidates were able to engage with the theme of rebellion and used Meena’s development to

explore how rebellion can be both personal and cultural. The question allowed for exploration of

character, theme, and context, and encouraged candidates to reflect on Meena’s growing self-

awareness and resistance to the expectations placed upon her.

Many responses focused on Meena’s early rebellion as an attempt to fit in with Anita and the

wider Tollington community. Candidates frequently discussed how Meena defies her parents,

embraces English culture, and distances herself from her Punjabi heritage in her quest for

belonging. This was often contrasted with her later rejection of Anita’s influence and her return to

a more confident and self-defined identity.

Stronger responses explored rebellion as a vehicle for growth and self-definition. These

candidates examined how Meena’s challenges to authority, culture, and peer pressure help her

forge her own path. There was also some thoughtful discussion about how rebellion functions

differently for different characters, such as Anita, who rebels through aggression and rule-

breaking.

Many candidates linked rebellion to the theme of casual racism, with effective commentary on

how Meena comes to recognise the harm in Anita’s actions and the wider prejudices in her

community. Some responses also connected this to the historical context of the novel,

referencing 1970s Britain, racial tensions, and the rise of political hostility towards immigrants.

However, in weaker responses, context was either missing or loosely attached, lacking

development or relevance to the points being made.

The following response was awarded marks in Level 4 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 4 - 25 marks

AO4 Level 4 - 8 marks

• The response offers a thoughtful and developed personal response to the question,

focusing on the significance of rebelling throughout Anita and Me. There is a clear line of

argument about how rebellion leads Meena away from her family and identity, but

ultimately becomes the catalyst for her return.

• There is a secure knowledge and understanding of the text, including key moments such

as the pigsty scene, the shift in Meena’s speech patterns, the scene with Sam Lowbridge,

and the eventual disillusionment with Anita. These points are clearly linked to the idea of

rebellion and help build a consistent argument.

• Contextual references (AO3) are relevant and show understanding of 1960s Britain.

• While not fully integrated throughout, these references support the response

meaningfully and often illuminate character motivations or reader response.

• AO4 - there is a high level of accuracy throughout.

If methodically tracking through the text, the best way for candidates to develop their

answer is by highlighting the most relevant and useful elements of text in relation to the

question.
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Question 25

The Woman in Black

The question asked candidates to explore the significance of horror in the novel.

This was a popular and accessible question that produced a broad range of responses. Most

candidates demonstrated an understanding of the genre conventions of horror and were able to

identify key moments of fear, suspense, and supernatural activity within the novel. The strongest

answers considered how Susan Hill constructs horror to explore deeper ideas about grief,

trauma, and repression.

Candidates often structured their responses around the most memorable moments of fear: the

first appearance of the Woman in Black at the funeral, the events at Eel Marsh House, and the

climactic pony and trap scene. These moments were generally well analysed, with candidates

commenting on setting, character response, and sensory language to explain how horror is

evoked.

More able candidates moved beyond simple recounting of scary events to explore the purpose of

horror within the text. They linked the Gothic atmosphere to Arthur Kipps’ emotional journey and

discussed how horror reflects his inability to escape the past. These responses often considered

how Hill uses narrative structure, particularly the framing device, to build suspense and distance

the reader from the action in a way that heightens fear.

Context was often referenced, though not always securely integrated. Some candidates referred

to the Victorian fascination with the supernatural and the Gothic revival, while others touched on

changing attitudes to death, mourning, and child loss in 19th-century society. The best answers

connected these ideas to Hill’s authorial intention and modern perspective, recognising her use

of horror as a lens through which to examine psychological and emotional trauma.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 28 marks

AO4 Level 4 - 8 marks

• The response offers a perceptive and convincing interpretation of the contrast between

horror and terror in The Woman in Black, supported by consistently thoughtful

references to the text.

• There is an assured understanding of the Gothic genre, with embedded contextual

awareness. For example, Gothic tropes such as the revenant, monstrous feminine, and

the ingénue are explored in relation to both character and theme.

• The candidate establishes a clear, coherent line of argument that is maintained

throughout, and develops nuanced points about Hill’s purpose and authorial intention.

• Context is convincingly integrated and enhances the discussion, particularly in the

analysis of gender roles, the supernatural, and the psychological impact on Arthur.

• The AO4 mark reflects a high level of technical accuracy and control. The writing is

confident, with well-sequenced ideas and assured use of terminology.

An effective introduction can act as a plan for what the essay will cover.
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Question 26

The Woman in Black

The question asked candidates to explore the ways love is important in the novel.

This question was chosen less frequently than Q25, but those who attempted it often

approached it with sensitivity and a sound understanding of character motivations. While some

struggled to identify more than one or two relevant examples, the best responses recognised that

love, particularly parental love and its loss, lies at the heart of the novel’s emotional and

supernatural elements.

Most candidates focused on Jennet Humfrye’s love for her son, presenting it as a driving force

behind her transformation into the vengeful Woman in Black. Candidates frequently discussed

how Jennet’s deep maternal attachment, and the trauma of being separated from her child,

creates the central horror of the novel. The strongest responses explored the emotional

complexity of Jennet’s actions, considering how her grief distorts love into something destructive.

Arthur Kipps’ love for Stella and their child was also explored in more developed responses.

These candidates often considered the impact of grief and how Arthur’s traumatic experiences

are shaped by love lost, not just fear. Some perceptive answers drew parallels between Arthur

and Jennet as parents, highlighting how the pain of bereavement links their otherwise opposing

experiences.

Contextual knowledge was variable. Some candidates made relevant points about Victorian

attitudes to motherhood, social shame, and class-based restrictions on women like Jennet, which

enhanced their analysis of how love is constrained by social convention. However, others

struggled to integrate context meaningfully or referred only briefly to Gothic tropes or generic

references to the period.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• The response offers an insightful and assured personal interpretation of the significance

of love, particularly through the character of Jennet Humfrye.

• A perceptive line of argument is sustained throughout, with precise textual references

used to support evaluative comments. Ideas are explored in depth, for example, the

duality of Jennet’s “vision of decay” and the Gothic imagery in the nursery.

• Contextual ideas are integrated in a sophisticated and purposeful manner. The Victorian

treatment of women, Hill’s own experiences of grief, and the use of Gothic conventions

are all linked convincingly to meaning.

• The assured fluency, conceptual engagement, and consistently focused analysis are

hallmarks of a top-level response.

• The AO4 mark reflects a consistently accurate and clearly communicated piece. While

there are minor slips, sentence structure and vocabulary are mature and controlled,

making the meaning consistently clear throughout.

Context can take many forms and candidates should consider a range of these in line with

the question they are answering. Examiners are always looking to reward positively.
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Question 27

Coram Boy

The question asked candidates to explore the importance of Toby in Coram Boy.

This was a well-received question that allowed candidates to explore both character and theme in

a meaningful way. Most responses demonstrated a clear understanding of Toby’s narrative role,

with many focusing on his bravery, compassion, and significance in the lives of other key

characters. The question’s focus on importance encouraged candidates to move beyond plot and

consider Toby’s symbolic function within the novel.

A large number of candidates discussed Toby’s role in saving Aaron and Mish, presenting him as a

figure of moral strength and loyalty. Many essays focused on his friendship with Aaron,

recognising this as a source of emotional connection and one of the novel’s few consistent

examples of trust and equality. Stronger responses linked this relationship to the wider theme of

prejudice, commenting on how the boys’ bond challenges the racism and classism of the 18th-

century setting.

Toby’s race was explored in most responses, with candidates commenting on the way he is

viewed and treated by other characters. Some candidates discussed the significance of his

identity as the son of a slave, while others examined the cruelty and abuse he suffers at the

hands of Otis / Mr Gaddarn. These points were often connected to wider issues of

dehumanisation, power, and exploitation.

Contextual understanding was variable. Many candidates were able to make relevant links to the

Transatlantic Slave Trade and the racism of 18th-century British society. However, fewer were able

to consider how Jamila Gavin’s portrayal of Toby reflects a modern perspective on historical

injustice. The strongest responses acknowledged that the novel, published in 2000, reflects

contemporary concerns with inclusion, historical reckoning, and social justice, while still being

rooted in the events of the 1700s.

Weaker responses tended to describe Toby’s actions without fully explaining their importance, or

made generalised comments about racism without linking them to specific events or characters.

Some responses included valid points but lacked structure or failed to maintain a clear focus on

the question.

The following response was awarded marks in Level 5 for AO1/3 and Level 3 for AO4.
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AO1/3 Level 5 - 32 marks

AO4 Level 3 - 8 marks

• This response shows an assured and perceptive personal engagement with the text. The

candidate demonstrates a mature critical style, with an argument that is ambitious in

scope exploring Toby as a plot device, symbolic figure, and vehicle for broader social and

historical commentary.

• There is a strong conceptual focus throughout, particularly in linking Toby to ideas

of slavery, race, and systemic exploitation in 18th-century England. The response aims to

interrogate Gavin’s authorial intention, presenting nuanced interpretations of how Toby

reflects themes of powerlessness, marginalisation, and loyalty. These insights are

indicative of perceptive understanding, fulfilling the AO1 criteria at a high level.

• In terms of AO3, the candidate engages convincingly with context, demonstrating a

sound understanding of the historical significance of race, slavery, and child exploitation.

References to 18th-century England, the symbolism of the Coram Hospital, and the

critique of seemingly benevolent institutions are particularly strong. The idea that Toby

is both a representative and a subversion of 18th-century expectations around race is a

thoughtful and sophisticated assertion.

• Textual references are frequent and purposeful, even if expression is sometimes

unpolished. The essay draws on a range of examples, including Toby’s initial cowardice,

his subjection to Gaddarn’s abuse, and his growth through friendship with Aaron.

When writing about the text’s big ideas, candidates should always tie them to particular

lines, scenes, or events from the text. They should avoid just saying what the character

represents and should show how the writer constructs this using the text.
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Question 28

Coram Boy

The question asked candidates to explore the importance of music in Coram Boy.

This question was well received by candidates across the ability range, providing a clear route into

both character and theme. Most candidates demonstrated a secure understanding of how music

functions as a central motif in the novel, recognising its role in shaping identities, driving the plot,

and bridging divisions across class and time. The thematic nature of the question led to more

candidates choosing it over Q27 as it seemed candidates had more to say, though occasionally,

this led to less focused answers than were seen on Q27.

Many candidates began by discussing Alexander’s decision to leave his privileged life in pursuit of

music. These responses often explored the personal significance of this sacrifice and what it

reveals about his character and values. Stronger answers linked this choice to broader social

expectations, particularly the rigid class system of 18th-century Britain and explored the

consequences of deviating from aristocratic norms.

The friendship between Alexander and Thomas was another common focus. Many candidates

highlighted how music acts as a unifying force between them, transcending their class differences

and forging a deep emotional connection. Some of the more thoughtful responses extended this

discussion to comment on Gavin’s wider message about music’s capacity to dissolve societal

boundaries and foster empathy.

Chronological approaches were also common, with candidates tracking how music evolves across

the novel’s structure. This often included discussion of Aaron’s inherited talent and the way his

musical identity connects him to Alexander. While not all candidates explored this in depth, the

idea of music functioning as a generational link was touched on by many.

Contextual references were often sound. Candidates made apt points about the societal

expectations of the time, particularly the pressures placed on young men like Alexander to follow

in their fathers’ footsteps. Some candidates also identified music as a symbol of personal

freedom or rebellion against the constraints of class. The best answers integrated this context

fluently and connected it to Gavin’s modern perspective as a writer reflecting on historical

inequality through a contemporary lens.

Weaker responses tended to rely on narrative summary or generalised assertions about music

being “important” without providing specific examples or analysis.

The following response was awarded marks in Level 4 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 4 - 24 marks

AO4 Level 3 - 8 marks

• This response shows sustained focus on the theme of music across a range of

characters and plot points.

• There are well-chosen textual references, such as “music is my life” and “angelic voice”,

used to support analysis.

• There is confident contextual understanding of 18th-century expectations (e.g.

inheritance, class, social mobility).

• There is also effective exploration of music as both personal expression and plot

device (e.g. linking Alexander and Aaron).

• The response also shows structured progression of ideas, showing how music influences

multiple relationships and decisions.

• There is also thoughtful discussion of symbolism and irony, e.g. Aaron and Alexander

working together unknowingly.

• There is accurate expression throughout with effective vocabulary.

When writing about a theme, candidates can follow it through multiple characters and key

moments.
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Question 29

Boys Don’t Cry

The question asked candidates to explain how women are important in the novel.

This question was chosen approximately 50% of the time and generally well handled by those

who chose it. Most responses were structured around the key female characters, particularly

Aunt Jackie and Melanie with more developed answers also including Colette, Veronica, and

occasionally Emma. While some candidates broadened the question to discuss females more

generally, this occasionally led them away from the specific focus on women and weakened the

relevance of their arguments.

Stronger responses explored how women are portrayed as resilient, supportive, and central to

family structures, and made thoughtful comments about how these portrayals challenge or

reinforce societal stereotypes. Aunt Jackie was frequently discussed as a practical and stabilising

presence, while Melanie was seen as a figure of emotional intelligence and maturity. Some

candidates explored the contrast between these characters and how each influences Dante’s

journey, occasionally linking their roles to wider themes of gender roles and responsibility.

Contextual references were often underdeveloped. While there were some mentions of single

parenthood and the expectations placed on women in modern society, few responses embedded

this meaningfully into their analysis. Most responses did not refer to the novel as a

Bildungsroman, and few considered the broader cultural or societal shifts surrounding the role of

women in contemporary Britain. Context was more often bolted on as an afterthought or missing

entirely.

Weaker responses tended to become narrative or generalised, offering superficial comments

about the female characters without engaging closely with the text. These responses lacked

specific textual reference or detailed language analysis, and some answers struggled to go

beyond basic personal opinion.

The best answers showed a clear understanding of the characters’ significance and occasionally

offered perceptive interpretations supported by well-chosen quotations. There were some

sensitive analyses of language, particularly when discussing the emotional and maternal roles

played by characters like Melanie and Aunt Jackie. Some perceptive comments were made on

Dante / Adam’s mother’s death and how this lack of a woman in their lives had impacted them.

Overall, while most candidates were able to engage with the topic on some level, few responses

demonstrated a fully developed conceptual understanding of how women are represented in the

novel. AO4 was generally secure in terms of written expression. Overall, more consistent

integration of context and more nuanced exploration of the author’s purpose would have

elevated many answers.

The following response was awarded marks in Level 4 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 4 – 24 marks

AO4 Level 3 - 8 marks

• The response covers a range of characters from across the novel to discuss the

importance of women with evidence of well-developed interpretation.

• The response initially explores the character of Aunt Jackie and how she is a ‘source of

stability’ and ‘reassurance’ for Dante and Adam following the death of their mother.

• Her significance is developed further when the candidate shows a sustained

understanding of the way Aunt Jackie helps Dante accept ‘his new role of being a father’.

• A third female character explored is that of Emma and how she is a ‘catalyst’ in the

family, enabling them to ‘reconnect’ and helping Dante to mature and take responsibility.

• Finally, the candidate considers the role Veronica plays in the novel and how she

‘represents the welfare state’, confidently linking the point to the context of the novel.

• All points are clearly supported with well-chosen examples from across the novel and in

the majority of examples, the candidate shows a well-developed interpretation. The

points on Emma could be expanded further to move the mark up to the top of a Level 4.

• Context is neatly embedded and supports the central theme and idea within the novel. 

It also clearly enhances the candidate’s points.

• AO4 – the quality of writing taking into account the level of demand, meets all the

requirements for a top Level 3 mark of 8.

The best answers are supported with well-chosen examples from across the novel.
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Question 30

Boys Don’t Cry

The question asked candidates to explore how growing up is significant in the novel.

This was a popular question that enabled candidates of all abilities to engage with the text. Most

responses centred on Dante’s character arc, with candidates exploring how he matures in

response to the unexpected challenges of fatherhood. However, while most candidates were able

to recount the plot in detail, many responses lacked analytical depth and drifted into narrative

retelling.

There was a broad interpretation of the theme, with stronger answers recognising that ‘growing

up’ applied to more than just Dante. These responses considered the emotional growth of

supporting characters such as Adam, Aunt Jackie, and even Melanie, and some interpreted baby

Emma’s role in more literal answers. A number of candidates offered thoughtful reflections on

responsibility, decision-making, and personal change, occasionally linking this to contemporary

social pressures.

However, contextual understanding was inconsistent. While there were some general references

to modern fatherhood and masculinity, these were often bolted on and not fully explored. Few

candidates discussed the text as a Bildungsroman or examined the author’s intentions in

portraying male emotional vulnerability and growth. Where theoretical or societal ideas were

introduced, they were often undeveloped or only loosely connected to the analysis.

Many responses demonstrated familiarity with the characters and events but lacked clear

structure or critical engagement. Some essays demonstrated strong knowledge of the text but

struggled to maintain focus on the theme of growing up, while others relied heavily on

generalised observations without sufficient reference to the task or the writer’s intention.

The best responses were reflective, with clear textual references and some perceptive discussion

of how Blackman presents growth as a complex and sometimes reluctant process. A small

number of candidates explored the tension between independence and responsibility, or the

societal expectations placed on young men, but such conceptual understanding was rare.

AO4 was generally secure, with most candidates able to express themselves clearly. However,

more critical analysis and confident integration of context would have elevated many answers.

Overall, this question provided a useful platform for personal engagement, but too often

responses remained descriptive rather than analytical.

The following response was awarded marks in Level 2 for AO1/3 and Level 3 for AO4.
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AO1/AO3 Level 2 - 9 marks

AO4 Level 3 - 6 marks

• There is evidence of some personal response and there are relevant supporting

references.

• The answer is more focused on the text than the analysis.

• There is limited comment on the writer’s intention and references to context are not

completely relevant.

• Spelling is mostly accurate and sentences are correctly formed.

Candidates should always try to make their answers relevant to the question that they are

answering.
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Paper Summary

Based on their performance on this paper, centres are offered the following advice:

• Please remind candidates to write their responses in the correct area of the answer booklet.

Space is provided for each part. It does not matter which order questions are attempted, but

the responses should be in the correct answer space.

• Candidates should avoid using extra paper. Ample space is provided in the answer booklet to

cater for those with larger handwriting.

Section A – Shakespeare:

• For Part (a) of the question, candidates must explore the language, form and structure of the

extract. Candidates should only refer to the extract in this part of the question.

• Context is not assessed in Part (a)

• For Part (b), candidates should draw on their knowledge of the text that they have studied

and give examples from elsewhere in the play. The extract should not be used in this part of

the question.

• When responding to Part (b), candidates have the opportunity to demonstrate their

knowledge of the play. They should explore specific areas in detail or cover a range of

examples. Remember, context is assessed in this part of the paper.

• For Part (b), examples can be particular references to other parts of the play such as events,

actions, character and so on, that are relevant to the question.

• Candidates can paraphrase quotations from memory. Exact quotations are not mandatory,

particularly as this is a closed book examination.

• For Part (b), candidates are assessed on the context and need to show their understanding

of the relationship between the text and context.

Section B – Play and Novel:

• Candidates should draw on their knowledge of the theme or characters from across the play

or novel.

• Areas explored can be particular events, actions, characters and so on, that are relevant to

the question.

• For Section B of the paper, candidates are assessed on the context and are required to show

their understanding of the relationship between the text and context, including a

consideration of the writer’s intention.

• Candidates can paraphrase quotations from memory, but exact quotations are not

mandatory, particularly as this is a closed book examination.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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